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INTRODUCTION 
INTRODUCTION 
The purpose of this study is to analyze the materials in 
five third grade basal readers for social studies concepts. 
Many authorities in the field of reading agree that sys-
tematic instruction in reading is the most rewarding practice. 
They also agree that basal readers provide the materials neces-
sary for systematic instruction. 
Since basal readers are being used in many school systems 
for instruction in reading and since the development of social 
concepts is a major goal of education, it is the purpose of the 
writer to discover if this important objective of education may 
be achieved through the use of basal reading materials. 
Therefore , the purpose of this study is to analyze the 
materials in five basal readers for social studies concepts 
which might be developed in the third grade. 
i 
II 
CHAPTER I 
SUMMARY OF RELATED LITERATURE 
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CHAPTER I 
SUMMARY OF RELATED LITERATURE 
Shane1 says that the Social Studies are indispensable as 
a means of understanding American ideals and traditions. 
Hughes2 explains: 
If education itself is simply a phase of living 
whose chief function is to train for better living, 
the Social Studies more than anything else furnish 
absolutely essential materials and ideas. The Social 
Studies have the most to contribute to the enlighten-
ment of youth, for they are the studies that beyond 
all others develop those understandings and attitudes 
that make for better living together in societal re-
lationships. 
According to the Curriculum Guide for Primary Teachers: 
Children of today, as of other generations, need 
interpretation of the social foundations upon which 
their civilization has been and is being built. For 
this reason, the Social Stud~es have become an essen-
tial part of the curriculum. 
It is further stated in the Guide: 
Social Studies for this group {children from six 
to nine years of age) may be thought of as those ex-
periences with the physical and social environments 
that the individual has and through which he may be 
led to the knowledges, understandings, habits, skills, 
dispositions and appreciations necessary for intelli-
gent living in an ever-changing world.4 
lPhyllis J. Shane~ "Social Studies". American Childhood 
35:6; April 1950. 
2R.O. Hughes. "Some Basic Considerations''· Elements of the 
Social Studies Program. Sixth Yearbook. The National Council 
for the Social Studies. Philadelphia: McKinley Publishing 
Company, 1936. p. 31. 
3commonwealth of Massachusetts, Bulletin of the Department 
of Education, A Curriculum Guide For Primar~ Grade Teachers. 
Bosto;f: Massacnusetts State :Oepartment o! E ucation, 194'7. p.49. 
Ibid., p. 50. · 
Trends in teaching Social Studies 
In an objective study of one thousand, two hundred seven 
courses of study in the Social Studies during the periods 
(1917-1924), (1925-1934), (1935-1939), Turnerl reports: 
Vfrdle there were few general objectives of a social 
nature in the early courses, these few were stated in 
very general terms and referred to patriotism, good 
citizenship or social consciousness. Objectives in 
the present courses are not only more numerous but are 
also more specific, often expressing the idea of learn-
ing social consciousness and developing good social 
habits through active participation in social situa-
tions. 
An indication of changing social studies content 
may be found in the changes of titles of courses of 
study. Of one. hundred thirty courses examined for 
the primary grades during 1917-1924, fifty-four were 
geography courses, fifty-six were history courses and 
only twenty were general social studies courses. In 
contrast to this, one hundred forty of the one hundred 
fifty-five courses constructed for the primary grades 
since 1934 were entitled Social Studies. 
The change in content in the primary grades has been 
very much in keeping with the change in course titles. 
The general trend is toward the presentation of topics 
in the primary grades which are within the environment 
of the child. Emphasis has greatly increased on the 
topics of home and family life, school l i fe, food, 
clothing, shelter, transportation and communication. 
Frederick and Musselwhite2 state: 
For the past decade, an effort has been made to take 
the psychology of learning more adequately into account 
in improving the curriculum. Educational thinking has 
pointed the way to a new philosophy of education that 
helps the individual live a happy, interesting life 
in the immediate environment and that prepares him for 
adjustment to a constantly changing future. 
1c .s. Turner. ''Changing Content in the Elementary Social 
Studies". Social Education 5:601; December 1941. 
2o.I. Frederick, and L.P. Musselwhite. "Centers of Emphasis 
for Grades One Through Twelve". Journal of Educational Research 
32:123; October 1938. 
To meet this philosophy, one of the tendencies is 
to build the new curriculum around the functions of 
social life or around major .human activity and to re-
late the curriculum content of different grades to 
definite centers of interest of emphasis. 
In 1943, it was reported in the Twelfth Yearbook: 
The most promising development ln Social Studies 
teaching in recent years has been the practice of ex-
periential learning based on the children's needs, 
interests and purposes.l 
Crary,2 in 1936, stated: 
Although the Social Studies curriculum has kno\v.n 
such frequent changes in the Twentieth Century ••••• 
with regard to essential objectives there has been a 
surprisingly coherent development. Training for in-
telligent citizenship, social understanding, well-
rounded individual development and sound hmaan re-
lationships have a continuity as avowed objectives 
that has endured periods of national prosperity and 
depression, war and peace. 
In an artical concerning trends in Social Studies practice 
in primary grades throughout the nation, Wi lcockson3 explains: 
The r e is an upward trend in the statement of aims 
in terms of social behavior. A second difference in 
thinking regarding aims is their statement in terms 
of broad concepts to be developed. A third difference 
in thinking regarding aims is the statement of com-
petencies in terms of basic human activity. 
lNational Council for the Social Studies. The Social 
Studies in the Elementary Schools. Twelfth Yearbook. Washington 
D.C.: the Department, 1941. p. XVIII. 
2Ryland W. Crary. "Challenging Areas in the Developing 
Social Studies Curriculum". Teachers College Record 48:140; 
December 1946. 
3~,1ary Wi lcockson. "Trends in Social Education for Young 
Children". The National Elementary Principal 29:10; October 
1949. 
... 
Social education for children is organized in . large, 
related learning experiences. Some schools use child-
ren's problems as units. In some schools, the social 
funct~ons of man are the bases for units. Other schools 
use broad concepts as the bases for large learning ex-
periences ••••• There are desi gnated areas for the de-
velopment of these concepts: 
Kindergarten and Grade One - Home and School 
Grade Two - Neighborhood 
Grade Three - Local Community with additional 
units of other communities more 
removed in time and space. 
According to Ada~sl: 
Considerable progress has b~en made in the organiza-
tion of the program of social education in the early 
grades, whereby the child is afforded well-arranged and 
gradually broadened experiences with the immediate en-
vironment ••••• 
Another trend in recent years is found in the use of 
themes, generalizations or basic social concepts as 
organizing principles for the program. Such fundamental 
ideas as man's interdependence, his use and control of 
nature may be gradually sensed by the child as the pro-
gram develops. In this way he grows in insight concern-
ing the underlying factors of human living. 
In a swmnary of the development of the Social Studies, 
Wood and Akers2 have this to say: 
Current research is concerned with ••••• certain aspects 
of social learning and the development of concepts. 
There is a definite trend at all grade levels to 
fuse Social Studies and other areas of learning. 
1Mary H. Adams. ''Goals in Social Education". Social Edu-
cation for Young Children. The National Council for the 
Social Studies. Curriculum Series, #4; Washington, D.C.: the 
Department, 1950. p. 5. 
2Hugh B. Wood, and Howard Akers. "Historical Note on the 
Development of the Social Studies". The Social Studies 42:60; 
February 1951. 
, ' 
Content in the Social Studies 
Social Studies in the primary grades, according to Harvey, 
Bloom and Greenel, should begin with an interpretation of the 
child's immediate environment. 
Ashbaugh2 states: 
Mankind has developed a few great institutions to 
provide for his needs. The first and greatest of these 
is the home. There is also the state (government), the 
church, the school and the various ways by which one 
makes a living, often classified together as industry. 
Everyone comes into some kind of relationship with each 
of these institutions and he needs, from early child-
hood, a growing understanding of them and their con-
tributions in order that he may develop into the most 
effective social being. 
According to Evans3: 
Today's problems are problems of human relations ••••• 
Those of us who are seeking to make the world more in-
telligible to boys and girls have at hand in the larger 
life of the school and the community much of the raw 
material that we need. The school is not only a place 
where these processes go on but is continuously involved 
in the wider social processes in the cmnmunity of which 
it is a part. 
In an analysis of Social Studies curriculums in the Pri-
mary grades, Adams4 reports: 
The program has developed in four fundamental pat-
terns of curriculum organization. Social education 
lc.c. Harvey, Lewis Bloom and Max Greene. "What Social 
Changes Should be Reflected in the Social Studies Curriculum?" 
The Social Studies 39:81; February 1948. 
2Ernest J. Ashbaugh. 11The Community's Contribution". Socia]! 
Education for Young Children. The National Council for the 
Social Studies. Curriculum Series, #4; Washington, D.c.: the 
Department, 1950. p. 94. 
3Kenneth Evans. "The School and the Social Process". 
Social Education 13:239; May 1949. 
4Loc. cit. 
5 
begins with the study of the home and the school and 
then proceeds to the neighborhood and the larger com-
munity. In the second and third grade this considera-
tion may extend ·in scope to include the study of the 
local community in the past as well as an introduction 
to life in more distant environments. 
Opportunities are thus provided .for the pupil to 
see at the level of his maturity, through comparison 
and contrast, how his own living and that of people 
of other lands and at other times are affected by 
natural and social factors. 
MacWillia.msl says: 
By .the time the child has completed his year in 
the first grade, his experiences and interests have 
grown ••••• His understanding of home life has developed 
and become related to the community and thus he has a 
desire to find out more about community life. There-
fore, the study of the community is the natural topic 
'of study for the second grade. Following a study of 
the community, the child's interests will readily lead 
to a consideration of the community environment which 
becomes the third grade theme. 
It is here in the first three grades that we wish 
to help the child to become a helpful, cooperating 
member of his family and social groups; to help him 
understand home, school and community relationships; 
to give him a basis for healthy, happy, and helpful 
living. 
According to Storm2: 
Fundamental themes and learning experiences on the 
child's level of maturity initiate new adventures that 
naturally grow out of the child's immediate life needs 
and social living. Themes are progressively developed 
which take the child through phases of his environment, 
beginning in Kindergarten and Grade One with the im-
mediate environment of the home and extending to 
neighborhood or town in the second grade and finally 
to a study of wider horizons in Grade Three. 
!Bertha MacWilliams. "Social Studies in the Primary Grades' 
American Childhood 30:41; September 1944. 
2Grace E. Storm. "Audio-Visual Aidsn. Social Education for 
Young Children. The National Council for the Social Stud1es. 
Curriculum Series, #4; Washington D.C.: the Department,l950.p.ffi 
6 
By Grade Three, a study of other eo~nunities, 
people of other lands, pioneer life and local his-
tory or food and clothing may be included. The ob-
jective is not the acquiring of factual information 
alone but rather the utilization of facts gained 
from social experience and the application of gen-
eralizations in everyday life. · 
Thirty-one courses of study and one hundred sixty-three 
outstanding textbooks were analyzed by Frederick and Mussel-
white1 to determine the centers of interest or emphasis in the 
Social Studies for the Primary grades. They found that in 
Grade One the emphasis was on home and school, in Grade Two 
-on the immediate community. Life in the extended community 
was emphasized in Grade Three. 
Hanna2 reports: 
Many schools have experimented with grade placement 
in the Social Studies and the results are fairly con-
stant from school to school; in Kindergarten and Grade 
One the emphasis is on learning to live more effective-
ly in the family and in the school; in Grade Two the 
focus is on learning to live in the immediate nei·ghbor-
hood; and in Grade Three learning to live in the ex-
panded community. 
According to Spears3, the sequence of Social Studies 
courses in eighty-six San Francisco elementary schools is the 
study of the home and the school in the first grade; home, 
school and neighborhood in the second grade; and the comrmmi ty 
in the third grade. 
lo.r. Frederick and L.P. Musselwhite. Op. cit. p.l24. 
2P.R. Hanna. "Grade Placement and the Social Studies Con- · 
tent". Social Education for Younp Children. The National Coun-
cil for the Social Studies. Currlculum Series, #4; Washington, 
D.C.: the Department, 1950. p. 11. 
3H. Spears. "Developing Instructional Materials for Third 
Grade sgcia Studies". American School Board Journal 119:21-23; 
Nmz:..e.mhe 
In the Massachusetts Guide for Primary teachers it is 
stated: 
In the first grade the children become more conscious 
of their family and school life. They study the home 
and the school as institutions on a level suited to 
their ·interests ••••• Then they be come acquainted with the 
outside agency - the farm. The connection between the 
home and the farm that furnishes food is clear and 
simple.l 
In the second grade children are becoming somewhat 
less individualistic, they are more group conscious ••••• 
They are ready to extend t heir social experiences and 
their social understandings to a larger area ••••• Intel-
ligent appreciation of environment through understand-
ing and appreciation of various workers and institutions 
in the immediate environment is the Social Studies work 
for second grade. 
It is f urther stated in the Guide: 
The work of the third gr ade is a study of the re-
lationship of our individual h ome and community life 
to the life of the larger community. With a realiza-
tion of our dependence upon large groups of people 
who produce and furnish us with food, clothing and 
shelter, the child's concept of social dependence 
continual~y broadens until it includes world comJ 
muni ties. , . 
Crosby3 says that the work of the first three grades 
should include knowing the community (including interrelation-
ships between family and community, . community a gencies and 
safety) in Grade One; community living (including agencies, 
services, workers, safety and communication) in Grade Two; 
lop. cit., p. 89. 
2op. cit.,p. 106. 
~Muriel Crosby. 11 Children;"s: Problems an d the Curriculum". 
Social Educ ation 11:218; May 1947. 
and in Grade Three- the .community (including recreational 
facilities, workers, interdependence of peoples for food, 
clothing and shelter). 
Cordier1 summarized the work of the Primary grades in the 
following way: 
The work of the first grade may well be confined 
to a deeper and more meaningful elaboration of family 
living. In the second grade, major attention should 
be given to a similar treatment of community living. 
Community living should be continued -in the third 
grade. It should be a study of living in communities 
rather than in a comrnunity. 
By employing selected communities, the child will 
not only be led to see and understand the variations 
in community living but will develop the concept of 
.a nation of communities by observing their interde-
pendehcy and the things they have in common. The 
element of time may be introduced at this point by 
the inclusion of community living in frontier and 
colonial times. 
Many authorities agree that an understanding of community 
life (including the extended community) should be developed in 
the third grade. 
In the Nineteenth Yearbook the following reasons are given 
to justify the use of the community as a topic of study: 
1. It provides direct learning experiences for 
the child. 
2. It serves as a basis for understanding regions. 
3. It develops interest in community problems. 2 
lRalph w. Cordier. "Elementary Social Studies". The Nation 
al Elementary Principal 25:14; June 1946. 
2National Council for the Social Studies. Geographic A~­
r>roaches to Social Education. Nineteenth Yearboolt. Washlngro"n, 
L) • IP. JP. Ia lB .'::14t5 • ,uo 1~ 
... 
Hinilica1 says: 
In Social Studies we stress community life of which 
every child is a part. We try to help him live more 
adequately and cooperatively in his social environment, 
to do his own critical thinking, and to have an open 
mind and an inquiring attitude toward home, school, 
neighborhood and the expanding community of which he 
is a part. 
In an article concerning growth of the child's social 
stature, Miller2 says that at eight years of age children recog-
nize the contrasting nature of American communities. 
According to Ashbaugh3: 
Emphasis upon common and fundamental commvnity prob-
lems constitute both a need and a resource in the 
Kindergarten and Primary grades • . 
Preston4 justifies the use of the community as a source of 
Social Studies material in this way: 
Any community activity or institution is apt to have 
a personal touch and closeness to self which is a power-
ful motive for learning ••••• In interpreting the iife 
which has the greatest proximity, community study makes 
an important contribution in the form of adjusted, self-
respecting ' citizens. The community should obviously be 
drawn upon as a source of Social Studies materials. 
1Ann Hinilica. nour Neighborhood Needs 11 • Social Education 
for Young Children. The National Council for the Social Studies 
Curriculum Series, #4; Washington, D.C.: the Department, 1950. 
p. 37. 
2rnez Miller. "How Social Stature Grows". Social Education 
for Young Children. The National Council for the Social Studie 
Curriculum Series, #4; Washington, D.C.: the Department, 1950. 
p. 51. 
3Ashbaugh, Op. cit., p. 95. 
4R.C. Preston. "'Sources of Social Studies Contentn. Ele-
mentary School Journal 45:557; June 1945. 
Concepts in Social Studies 
Research has shovm that experiential learning in such 
areas as the community, the home, the school and the farm is a 
vital part of Social Studies for children in the primary grades. 
However, Cutright1 informs us: 
Experience is but the first step in social learn-
ing. There is a second phase - that of building a 
stock of concepts which is as important as the ex-
periences themselves. 
Andrus and Young2 state: 
Acquiring understanding is necessary for the on-
going growth of young children. It is not only di-
rect experience with material objects or with persons 
that shapes the mental structure of a child; it is 
also an element of intellection. The experiences 
are interpreted so as to result in concepts, and in 
conscious techniques of behavior. It is the business 
o~ instruction ••••• to assist the child in finding 
the true meanings in his experiences and consequently 
to develop concepts and tec~~iques that are true to 
life. 
Read3 expresses the opinion: 
It is imperative in the light of present needs in 
an adult world to assure today' s cbi ldren at the 
primary level of the opportunity for developing 
those social concepts which will not only help them 
to adjust themselves to conditions in their world, 
but also enable them to make a better world for them-
selves - better than the world of this generation. 
lPrudence Cutright. "The School as a Social Agency". The 
Social Studies in the Elementary School. Twelfth Yearbook.'The 
National Council for the Social Studies. Washington, D.C.: 
the Department, 1941. p.26. 
2Ruth Andrus and W.E. Young. "Evaluation in Kindergarten 
and Primary Grades". Social Education for Young Children. The 
National Council for the Social Studies. Curriculum Series #4; 
Washington, D.C.: the Department, 1950. p.87. 
3Helen s. Head. "Trends in the Social Studies-Science Pro-
gram in the Kindergarten· and Primary Grades". California 
Journal of Elementar Education 22:64; August 1943. 
..r _·· 
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Quillen1 , in a study concerning what social concepts 
should be developed, reports: 
If children are to become socially intelligent, they 
need to develop concepts which will aid them in inter-
preting social phenomena. Curricula should be inspected 
to determine which concepts are the most necessary for 
interpreting our society and to see that opportunities 
are provided for the gradual development of these con-
cepts on the child's level of understanding. 
Quillen2 goes on to say: 
The task that confronts us in the development of the 
meaning of basic social concepts is: 
1. To select the key concepts to be emphasized. 
2. To provide experiences involving the use of 
these concepts on each development level. 
3. To guide the students in using basic concepts 
so that they more and more fully comprehend 
their meaning as applied to their imraediate 
environment and in the manifold experiences 
of an interdependent world. 
According to Read3 , a Social Studies progr&u in the Kinder 
garten and Primary Grades should consist of: 
••• Interests and experiences centering around the 
home and community life and the interrelationships 
out of which develop the social concepts of the world 
in which the children live. 
Quillen4 suggests that the following concepts be developed 
in a study of the community by eight year old children: 
lJames I. Quillen. n·vvhat Are the Social Concepts to . be 
Developed in Children?" Childhood Education 23:410; May 1947. 
2Ibid., p.409. 
3 Read, Op. cit. p. 55. 
4Quillen, Op. cit., p.408. 
1. Communities are made up of many people doing 
many different kinds of work. 
2. People living in communities depend on each 
other and on other communities. 
3. The work of the community is made easier by 
the use of tools, machines, and many kinds 
of techniques. 
4. Social organization makes it possible for 
many people to cooperate in the satisfaction 
of needs. 
5. The government of the community assists in 
protection, sanitation, recreation, and many 
other ways. 
6. The geographic environment affects co~nunity 
living in many ways: location, recreation, 
ways of earning a living, transportation, 
clothing, housing, fuel, food and the like. 
7. All communities .have histories which help to 
explain their ways of living. 
8. Changes in tools and techniques affect ways 
of living. 
9. All communities are changing. 
10. Everyone has a responsibility for making the 
community a desirable place in which to live. 
11. We should all become acquainted with commun-
ity workers and officials and cooperate with 
them in the improvement of community life. 
In an article concerning Social Studies practices in the 
Primary Grades, Wilcockson1 reported: 
The concepts most frequently mentioned are man's 
interdependence, his control over his environment 
and world-mindedness. 
In the Massachusetts Guide it was suggested that the fol-
lowing concepts be developed: 
1. Physical environment influences the lives of 
people the world over. (Grade 3) 
2. Progress depends in p art upon the environment. 
(Grade 3) 
1Loc. cit. 
:.tl ""~ 
. I..:) 
3. Successful home and community life depend upon 
the cooperation of each member. (Grades 1,2,3) 
4. There are certain physical, linguistic, and 
social differences runong people. (Grade 3) 
5. People have more opportnnities in a group with 
a democratic form of government. (Grade 3) 
6. Food, clothing, shelter, tools and utensils 
are necessary to life. (Grades 1,2,3) 
7. Peopli are governed by certain laws. (Grades 1, 
2,3) 
Hanna2 explains: 
. A concept which is basic to life in our world today 
and which should receive increasing emphasis through 
succeeding grades is - that when people modify their 
tools and techniques, they must make a corresponding 
modification in their social, economic and political 
rules and institutions. 
Farley3 states: 
A realization of the interrelationship between activ-
ities of living and the natural environment and an un-
derstanding of how man utilizes the environment for 
comfort, convenience and pleasure was developed. (in 
Kindergarten and Primary Grades) 
According to Cunningham4: 
In a third grade ••••• the youngsters are studying 
likenesses and differences of people, learning to 
value differences and to understand and practice 
mutual respect. 
lop. cit., pp.53-54. 
2P.R. Hanna. Op. cit., p. 14. 
3Ruth Farley. nour Water Supply". Social Education for 
Young Children. The National Council for the Social Studies. 
Curriculum Series, #4; Washington, D.C.: the Department, 1950. 
p. 41. 
4Ruth Cunningham. "Needs Approach to Social Studies". 
Peabody Journal of Education 23:351; IVI ay 1946. 
:..n ·4. 
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Wearl agrees that: 
The emphasis should not be so much on the peculiar-
ities as on the fundamental likenesses of people every-
where. 
Egan2 says: 
During the reading of stories the boys and girls 
are developing a broader understanding of the culture 
of their ovm co~~unity. They are not only learning 
that different cultural patterns and economic differ-
ences create different ways of living but are recog-
nizing the cornnon concerns and needs of all people. 
Tingley3 reports: 
It was definitely discovered, through experiences, 
that although customs differ, all people are much alike 
and that all want and like essentially the same thing. 
It is important that this socially significant under-
standing be developed early in the lives of children 
to insure better future world understanding. 
In explaining why reading may be used in teaching Social 
Studi~s, Wear4 states: 
Not only are the topics of social living fundamental 
(for all education) but they are the topics most found 
in readers. 
1Eva M. Wear. "No Time For Social Studies Frills 11 • The 
Social Studies 37:317; November 1936. ---
2Mary Egan. "How Story Books Build Broader Relationships". 
Social Education for Youn Children. The National Council for 
er~es, #4; Washington, D.C.: 
3Leona Tingley. nBroader Human Relations". Social Educatio ' 
for Young Children. The National Council for the Social Studies 
Curriculum Series, #4; Washington, D.C.: the Department, 1950. 
p.71. 
4wear, Op. cit., p.316. 
Gray1 reported that Gunderson made an analysis of second 
grade readers to ascertain trends in content over a twenty-five 
year period. Her data show: 
There has been a notable increase in the amount 
of Social Studies material included, the increase 
being from two per cent in the period from 1916-
1920 to thirty-five per cent in the period from 
1934-1936. 
In an analysis of twenty-two readers, eleven second grade 
and eleven third grade, Stevens2 found seven hundred fifty-
seven references to occupations such as policeman, cook, mail-
man, teacher, etc. 
Lacey3 analyzed the content of ten basal readers for Pri-
mary grades published since 1925. She reports: 
Social living is generally accepted as the most 
important topic for the skill and drill subjects as 
well as the content and aesthetic subjects. It has 
become the center of correlation for all the school 
subjects in fact. Reading has been able to maintain 
its place of importance only by the incorporation of 
material that is primarily social in content. 
Lacey4 further reports: 
At the present time there is a strong tendency to 
present only those stories which deal with some sig-
nificant social experience of value to the child now 
as well as in his later life. 
1w.s. Gray. nsummary of Reading Investigations July 1,1937-
June 30,1938 11 • Journal of Educational Research 32:484-486; 
March 1939. 
2Leila Stevens. "Format and Content of Readers". Elementar:v1 
School Journal 42:120-129; October 1941. 
3Joy M. Lacey. "What Effect Has the Emphasis on Social 
Studies Had on the Content of Readers?" Educational Method 
10:532; June 1930. 
4Ibid. , p. 534. 
In an analysis of Social Studies materials found in the 
first grade books of five basal reading series, Caspolel found 
that basal readers include materials of value in teaching the 
Social Studies in first grade. 
Cottrell2 reports on basic readers: 
The basic readers of today are based upon years 
of study and research ••••• The content of the books 
is closely related to the child's experiences. The 
readers have unit organization around which the 
classroom activities may be centered. 
Graf3 says: 
The materials wh ich the ch ild reads are usually 
concerned with the home, the school and the community. 
Paukner4 states: 
Basic reading materials correlate very well with 
the problems studies in the Social Studies. 
1Florence Caspole. An Analysis of Social Studies Materials 
Found in the First Grade Books of Five Basal Reading Series. 
Unpublished Master's Thesis, Boston: Boston University, 1947. 
55 p. 
2Martha J. Cottrell. "Essential Equipment for Basic In-
struction in the Primary Grades 11 • Basic Instruction in Reading 
in the Elementary and High Schools. Supplementary Educational 
Monograph, Vol. 10, No. 65. Chicago: The University of Chicago 
Press, 1948 . p.l06. 
3Elizabeth Graf. "Techniques in Promoting Abilit~ to 
Interpret What is Read in the Middle and Upper Grades'. Basic 
Instruction in Reading in the Elementary and Iligh Schools. 
Supplementary Educational Monograph, Vol. 10, No. 65. Chicago: 
The University of Chicago Press, 1948. p.l52. 
4Lillian c. Paukner. "Techniques in Cultivating Effective 
Oral Interpretation, Appreciations, and Tastes in the Middle 
and Upper Grades". Basic Instruction in Reading in the Elemen-
tary and High Schools. Supplementary Educational Monograph, 
Vol. 10, No. 65. Chicago: The University of Chicago Press, 
1948. p.206. 
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In the Forty-eighth Yearbook it is concluded: 
Actually the modern reading program may be planned 
in content, organization and method so that it con-
tributes to the children's social development.l 
Research has shown the need for teaching the Social StudieE 
and concepts taught in Primary grades, therefore this study is 
an attempt to discover what Social Studies content is included 
in five basal readers. 
lNational Society for the Study of Education. Readinfu:in 
the Elementary School. Forty-eighth Yearbook. Part II. C cago: 
The University of Chicago Press, 1949. p.28. 
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CHAPTER II 
PLAN OF THE STUDY 
The purpose of this study is to analyze the materials of 
five third grade basal readers for Social Studies concepts. 
For the analysis, the basal readers were selected at ran-
dom from recent publications. The readers include: 
1. Russell, D. H., Wulfing, Gretchen, and Ousley, 
Odille. Finding New Neighbors. Boston: Ginn 
and Company. 1938. 315 p. 
2. Russell, D. H., Wulfing, Gretchen, and Ousle.y, 
Odille. Friends Far and Near. Boston: Ginn 
and Company. 1938. 315 p. 
3. Gray, W.S., and Arbuthnot, May H. Streets and 
Roads. Basic Readers: Curriculum Foundation 
Series. Chicago: Scott, Foresman and Company. 
1946. 315 p. 
4. Gray, ~v.s., and Arbuthnot, May H. More Streets 
and Roads. Basic Readers: Curriculum Founda-
tion Series. Chicago : Scott, Foresman and 
Company. 1946. 313 p. 
5. Nolen, Barbara, editor Fun and Frolic. Boston: 
D.C. Heath and Company. 1947. 303 p. 
A list of Social Studies concepts was compiled from con-
cepts found in t he following Social Studies Readers: 
1. Hanna, P. R., Anderson, Genevieve, and Gray, 
w.s., Peter's Family. Social Studies: Curricu-
lum Foundation Series. Chicago: Scott, Fores-
man and Company. 1942. 128 p. 
2. Hanna, P. R., Anderson, Genevieve, and Gray, 
W.S., David's Friends at School. Social 
Studies: Curriculum Foundation Series. 
Chicago: Scott, Foresman and Company, 1942. 
144 P• 
~ -9,-
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3. Hanna, P.R., .Anderson, Genevieve, Gray, w.s., 
Someday Soon. Social Studies: Curriculum 
Foundation Series. Chicago: Scott, Foresman 
and Company. 1947. 255 p. 
4. Hanna, P.R., Anderson, Genevieve, Gray, W.S., 
Centralville. Social Studies: Curriculum 
Foundation Series. Clucago: Scott, Foresman 
and Company. 1938. 288 p. 
5. Hanna, P.R., Porter, Gladys, Gray, W.S. Without 
Machinery. Social Studies: Curriculum Founda-
tion Series. Chicago: Scott, Foresman and 
Company. 1939. 288 p. 
Research has shown that the home (family), school and the 
community (including neighborhood and the extended community) 
are the areas most frequently found in Social Studies courses 
for the Primary grades. Many authorities include the farm in 
this group also, for, according to the Ma s sachu setts Guide for 
Primary Teachers: 
The farm as a source of the basic necessities 
seems to lead most naturally into the wider commun-
ity life.l 
The natural environment was included in this analysis 
because one of the significant concepts to be developed in 
children is that there is a relationship between the activities 
of living and the natural environment. 
In each of the two areas - Home (Family) and Cormnunity 
(including Nei ghborhood and extended Co~~unity), the concepts 
1commonwealth of Massachusetts, Bulletin of the Department 
of Education. A Curriculum Guide for Primary Grade Teachers. 
Boston: Massachusetts State Department of Education. 1947. p.53 
were arranged, in so far as possible, according to the basic 
social processes or activities of man. Hanna1 lists these 
activities as: 
1. Protecting and conserving human and non-human 
resources. 
2. Producing goods and services. 
3. Distributing goods and services. 
4. Consuming goods and services. 
5. Transporting goods and services. 
6. Co1mnunicating goods and services. 
7. Expressing and satisfying religious and 
aesthetic impulses. 
8. Organizing and governing. 
9. Providing recreation. 
10. Providing education. 
The concepts selected coincide with what research has 
shown are the concepts most frequently suggested for develop-
ment in Social Studies in the Primary grades. They include: 
A. Community (including neighborhood and extended 
community): 
1. A coinmunity is a group of people living to-
gether who are in many ways dependent upon 
one another. 
1Loc. cit. 
" j. ~-
2. Environmental characteri sti cs of commun-
ities differ and greatly influence life 
within the community. 
3. Communities differ in the ways they carry on 
basic activities with or without benefit of 
power-driven machines. 
4. There are minority cultures in some commun-
ities. 
5. In large communities many people live close 
together. 
6. All people by living . together in communities 
have greater opportunities to satisfy their 
basic need for clothing. 
7. Kinds of clothing are determined by the 
physical environment and culture of the 
community. 
8. All people by living together in communities 
have greater opportunities to satisfy their 
basic need for food. 
9. Kinds of food are determined by the physical 
environment and culture of the community. 
10. All people by living together in communities 
have greater opportunities to satisfy their 
basic need for shelter. 
11. Kinds of shelter are dete rmined by the physi-
cal environment and culture of the community. 
12. Buildings differ in many respects. 
13. All people by living together in communities 
have greater opportunities to satisfy their 
basic need for recreation. 
14. Kinds of recreation are determined by the 
physical environment and culture of the 
community. 
15. Co~nunities provide for the protection of 
life, property and well-being of their 
members. 
16. Members of communities trade goods and ser-
vices they have for goods and services they 
need or desire. 
17. Work is socially desirable and economically 
necessary. 
18. Kinds of work are detennined by the physical 
environment and culture of a community. 
19. Requirements and equipment for kinds of work 
differ. 
20. Cooperation by all workers is necessary. 
21. All people by living together in comrnunities 
have greater opportunities to satisfy their 
basic need for transportation. 
22. Means of transportation are adapted to the 
kinds of services required. 
.. 
23. Kinds of transportation are determined by 
the physical environment and culture of 
the community. 
24. Machines furnish us with transportation. 
25. Transportation provides a link between 
communities. 
26. Transportation affects food supply. 
27. Streets and roads are built and maintained 
by the community and are used by individuals 
at will. 
28. Bridges are built and maintained by the com-
munity and are used b y individuals at will. 
29. All people by living together in communities 
have greater opportunities to satisfy their 
basic need for communication. 
30. Interdependence among people is furthered 
by communication. 
31. Means of communication are determined by 
physical environment and culture of the 
community. 
32. Simple cultures have simple means of com-
munication. 
33. Different languages are spoken in different 
parts of the world. 
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34. With the building of roads a sign language 
has been developed which is understood by 
everyone. 
35. Communities provide opportunities for educa-
tion. 
36. Libraries are . built and maintained by the 
community and are used by individuals at 
will. 
37. Members of a community have responsibilities 
toward other members of the community. 
38. Most holidays are universal. 
39. Various nations are found in the world. 
40. Various races of people are found in the 
world. 
41. There are different economic levels of 
society. 
42. There are different for.ms of government. 
43. Great men are honored. 
44. Machines are used in many kinds of work. 
45. Certain equipment is used in travel. 
46. Large communities must make greater provision 
for the needs of members. 
47. Crowds for.m quickly in large communities. 
48. Detailed planning and expert knowledge is 
necessary in construction. 
49. Places and material objects are often named. 
50. Wrong-doing is usually punished. 
51. Goodness is usually rewarded. 
52. The world is a sphere. 
53. The climate in different parts of the earth 
is not always the same. 
54. Various continents are found in the world. 
55. Maps are used for many PU!poses. 
B. School Concepts: 
1. Various kinds of schools are found in com-
munities. 
2. Many workers are necessary in schools. 
3. Schools provide opportunities for recreation. 
4. Ways of going to school differ. 
5. Schools provide for the safety of the pupils. 
6. Individuals and groups have a responsibility 
to make the school a good place in which to 
work and play. 
7. Education is necessary for all members of a 
community. 
C. Home (Family) Concepts: 
1. Home is the center of family life. 
2. The family is a social unit. 
3. Fmnilies differ in size. 
4. Secondary relationships exist in families. 
5. Individuals grow and change. 
6. Each member of a frunily has a surname which 
is co~non to all members of the family. 
7. Each member of the family has a Christian 
name which is given to him by other members 
of the family. 
8. Desirable attitudes and habits are necessary 
on the part of each member of a family for 
the well-being of the family as a whole. 
9. The family provides food for its members. 
10. The family provides shelter for its members. 
11. The family provides clothing for its members. 
12. The family provides opportunities and equip-
ment for recreation. 
13. The family protects and conserves human and 
non-human resources. 
14. Families change dwellings depending upon need 
and desire. 
15. The work of each member of a family differs. 
16. The family provides much of the transportation 
for its members. 
17. The family provides facilities for communica-
tion. 
18. Not all fathers do the same work. 
19. People bringing goods and services to the 
family are an integral part of family life 
and add to the well-being of the family. 
20. Friendships outside the frunily are highly 
desirable. 
21. Mature judgment of parents is best suited 
to make decisions. 
22. Almost every family lives within reach or 
a shopping center. 
D. Farm Concepts: 
1. There is an interrelationship between rural 
and urban communities. 
2. There are community links between farms 
and other communi ties. 
3. The farm provides a home for humans and 
animals. 
4. There are various kinds of farms. 
5. On farms many families are in business. 
6. Farms produce goods and services. 
7. Farms protect and conserve human and non-
human resources. 
8. Farms provide opportunities for recreation. 
9. Distribution of farm products is as import-
ant as their production. 
R 
10. Fairs are a means of bringing out high 
standards in far.m products. 
11. Fairs provide recreational opportunities. 
12. Quality is a factor in selecting prize 
winners. 
13. Crops are determined by the availability 
of crop needs. 
E. Concepts concerning the relationship of man's 
activities and the natural environment. 
1. Man utilizes the environment for comfort, 
convenience and pleasure. 
2. Water is useful to man in many ways. 
3. Natural forces are useful to man in many ways. 
4. Animals are useful to man in many ways. 
5. Plants are useful to man in many ways. 
6. Minerals are useful to man in many ways. 
7. A pet has a definite relationship to the 
family to which it gives its loyalty. 
8. Pets are named. 
9. Pets are useful to man in many ways. 
10. The beauty of nature is a source of pleasure. 
The five basal readers were examined for Social Studies 
content. Material was considered if it was in the text or in 
illustrations. 
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The following are examples of the form of the analysis 
in each area. 
1. Home (Family) - the family provides clothing 
for its members: 
One day Ander's mother gave him a 
present, 1a cap that she had made herself. 
2. Community - Communities provide opportunities 
for education: 
Tommy and Peter lived in the city. They 
went to school just around the corner 
from their home.2 
3. Farm - Farms produce goods and services: 
The farmers send their apples to the 
city markets.3 
4. Natural Environment - Animals are useful to 
man in many ways: 
There would be plenty of skins to make 
new clothes and moccasins for all.4 
ln.H. Russell, Gretchen Wulfing, and Odille Ousley. 
Finding New Friends. Boston: Ginn and Company. 1938. p.290. 
2Barbara Nolen, editor Fun and Frolic. Boston: D.C. Heath 
and Company. 1927. p.ll7. 
3n.H. Russell, Gretchen Wulfing, and Odille Ousley. 
Friends Far and Near. Boston: Ginn and Company. 1938. p.49. 
4n.H. Russell, Gretchen Wulfing, and Odille Ousley. 
Finding New Neighbors. Boston: Ginn and Company. 1938. p.l36. 
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5. School - Schools provide opportunities for 
recreation: 
Miss Valentine had told them that they 
could have a pet parade and invite the 
people who lived near the school.l 
The data for the study will be presented in the following 
chapter. 
lw.s. Gray, and M.H. A.rbuthnot. Streets and Roads. Basic 
Readers: Curriculum Foundation Series. Chicago: Scott, Foresman 
and Company. 1946. p.78. 
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CHAPTER III 
ANALYSIS OF DATA 
The purpose of this study was to analyze the materials in 
five third grade basal readers for Social Studies concepts. 
The data for the study is presented in tables which give 
the following information: 
1. The number of pages in each basal reader. 
2. The number of different concepts in each reader. 
3. The frequency of concepts in each reader. 
4. The number of different concepts in each area 
in each basal reader. 
5. The frequency of concepts in each area in each 
basal reader. 
6. Page and book references for each area of Social 
Studies concepts. 
Table I shows the total of different concepts in the five 
basal readers. 
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TABLE I 
SOCIAL STUDIES CONCEPTS APPEARING IN FIVE AREAS 
IN EACH BASAL READER 
Basal Readers Areas 
Home School Farm Community Natural 
Environment 
Finding New Neighbors 21 6 10 47 10 
Friends Far and Near 22 1 11 49 10 
Fun and Frolic 21 7 13 44 10 
~ore Streets and Roads 22 6 9 42 10 
Streets and Roads 22 7 13 41 10 
The area containing the greatest number of different con-
cepts is that of Community ranging from 41 in "Streets and 
Roads" to 49 in "Friends Far and Near". 
Table II shows the frequency of Social Studies concepts 
in five areas in the five basal readers analyzed. 
TABLE II 
FREQUENCY OF SOCIAL STUDIES CONCEPTS IN FIVE AREAS 
AS SEEN IN THE FIVE BASAL PtEADERS ANALYZED 
Basal Readers Areas 
Home ~chool Farm Community Natural 
Environment 
Finding New Neighbors 453 51 102 775 133 
Friends Far and Near 390 3 88 865 219 
Fun and Frolic 407 18 101 604 140 
More Streets and Roads 326 10 58 679 154 
Streets and Roads 260 51 69 702 132 
Totals 1,836 133 418 3,625 778 
t • -
j 
Although the number of different concepts in each area 
in each reader is not large, the concepts are repeated with 
great frequency throughout each reader. The area in which the 
greatest frequency occurs is that of "Community". This area 
coincides with what research has shown is the area usually 
presented in third grade Social Studies. 
Table III presents the combined data on the five basal 
readers analyzed. 
TABLE III 
COMBINED DATA ON THE FIVE BASAL READERS ANALY2ED 
Basal Reader 
Finding New Neighbors 
Friends Far and Near 
Fun and Frolic 
More Streets and Roads 
Streets and Roads 
~umber of 
Pages 
315 
315 
303 
313 
315 
Number of Frequency 
Different Concepts of Concepts 
94 
98 
100 
89 
99 
1514 
1565 
1270 
1227 
1214 
The readers have the same number of pages, with the ex-
ception of "Fun and Frolic". The reader having the greatest 
number of different concepts is "Fun and Frolic tt. The reader 
having the greatest frequency of concepts is "Friends Far and 
Near". 
I! 
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~~ TABLE IV 
Basal Readers 
FINDING NEW NEIGHBORS 
FRIENDS FAR AND NEAR 
FUN AND FROLIC 
I 
CO~BINED BOOK AND PAGE REFERENCES FOR EACH AREA 
1 OF SOCIAL STUDIES CONCEPTS Home 
pp. 6, 7, B, 9, 10, 11, 12, 13, 14,15, School Natural Environment 
16, 17, 18, 19, 20, 21, 22, 23, 24,25,~p~p-.~3~2-,~3~3-,~3~4T-,-4~8~,-r~p~p~.-6~,~7~,~8~,~9~,~lr,.IO~,~l~l,~l~.'G~,~~~.3~,~1~-'4r,~l~ .. 5~,-~l.~6, 
26, 27, 28, 29, 30, 31, 32, 33, 34,35, 49, 50, 100, 102, 17, 18, 19, 20, 21, 22, 23, 24, 25, 29,31, 
36, 37, 38, 39 , 40, 41, 42, 43, 44,45, 142, 146, 147, 207, 33, 36, 40, 41, 45, 46, 47, 48, 49, 50,51, 
46, 47, 48, 49, 50, 51, 52, 53, 54,55, 208, 215, 216, 218, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61,62, 
56, 57, 58, 59, 60, 61, 74, 78, 89,98;220, 224, 214, 243, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72,73, 
99, 100, 101, 102, 103, 104, 105, 106, 249, 250, 2,1, 252, 74, 75, 76, 77, 78, 79, so, 81, 82, 83,84, 
112, 113, 114, 115, 116, 117, 118,119,253, 254, 2 5, 256, 85, 86, 87, 88, 100, 121, 122, 125, 126, 
121, 122, 123, 124, 125, 226-236, . 7- , 257, 258, 2 9, 260, 127, 128, 129, 130, 131, 132, 133, 134, 
247, 248-288, 290-298, 304, 305, 306, 261, 262, 2 3, 264, 135, 136, 137, 138, 139, 140, 141, 142, 
~07. 265, 266, 267, 268, 143, 144, 145, 146, 147, 148, 150, 153, 
1 269-279, 2 , 281, 159, 160, 161, 162-187, 191, 194, 196,197, plp5. 516, 61'77 ,188' 919, l200, 1121, 1222' 323, 1244' 282, 283, 284-288. 198, 199, 200, 201, 202, 203, 204, 205, 
' , , ' ' , , , , ' 226-239, 243, 249, 253, 259, 264, 269,271, 
25, 26, 27 , 28, 29, 30 , 31 , 32 , 33 • 34 , 280~ 281~ 283-288~ 294-296~ 308-310. 35, 36, 37, 38, 39, 40, 41, 42, 43,44,----~--~-~~- ~----~~~~~~~~~~~~~~~~~~~~-----
45, 46, 47, 48, 49, 50, 52, 53, 54,55,PP~ 19, 23, 285. pp. 5, 6, 7, 8, 9, 10, 17, 18, 19, 20, 21, 
56, 57, 58, 59, 60, 61, 62, 63, 64,65, 22, 23, 24, 25, 26, 27, 28, 29, 30, 31,32, 
66, 67, 68, 69, 70, 71, 72, 73, 74,75, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42,43, 
76, 77, 78, so, 81, 82, 83, 84-87,105i 44, 45, 46, 47, 48, 49, 50, 53, 54, 55,56, 
114, 123-135, 142, 169-224, 249-304, : 57, 61, 63, 67, 69-96, 100, 122, 123, 124, 
309, 311, 313, 313. J 125, 126, 127, 128, 129, 130, 131, 132, 
133, 134, 135, 149, 170, 171, 172, 173, 
pp. 2, 3, 9, 31-33, 40, 42-43, 46-57, 1 174, 175, 176, 177, 178 1 179 1 180 1 181, 
60-99, 101-114, 117-132, 135, 148-188, 182, 183, 192, 197, 198, 200, 201, 203, 
190-192, 194, 195, 201, 202, 208, 213- I 204, 206, 207, 208, 210-214, 216, 218, 
225, 229-240, 268-273, 277, 281, 283- :, 220-222, 226-243, 249-254, 256, 258-264, 
303. ; 266-271, 273-315. . 
----------------------4---------------------------------~PP• ~~·t, ~~~~ ~4G, 
pp. 6, 7, 8, 9, 10, 11, 12, 13, 14,15, 143, 144, 145, 146, 
16, 17, 18, 19, 20, 21, 22, 23, 24,25, 147, 148, 1t9, 150, 
26, 27, 28, 29, 30, 31, 32, 33, 34,35, ig;' i~~' il~' i~§· 
PP• 2, 0, 6, lO, 11-171 27, 31-42, 46-57, 
59-101, 103-107, 115, 116, 118, 126, 151, 
152, 162-170, 173-179, 183-187, 191-200, 
213-2406 258-262, 268-272, 280, 282, 283, 
289, 29 , 295. MORE STREETS AND ROADS 
ST REETS AND ROADS 
36, 37, 38 , 39, 40, 41, 42, 43, 44,45,159' 160' 1 1' 213' 
46, 47, 48, 49, 50, 51, 52, 53, 54,55,214: 215: 2 6~225,' 
56-113, 129-135, 140-166, 201-208,211~2~. ~ 
216, 218-260, 262, 264, 266, 267, 272-~pm-~.-~l.~5,-l~.6~,~f~l~'7~,~l? .. s•,-+~p~p-.~6--3~2-,~3~4r,~3~5~,~3~6~,~3~7r,~3~8-,~3~9-,-4~0-,-4~:l~, 
279, 284-313. 19, 20. 42, 43, 44, 45, 46, 47, 48, 49, 50, 51,52, 
53, 54~ 57i 58, 59, 61, 111, 114, 117, 118 
119, lGO, 21, 122, 128-166, 175-181, 183, 
201, 202, 203, 204, 205, 206, 208, 211, 
218, 219, 220, 221, 222, 223, 224, 225, 
' 226, 227, 228, 229, 230, 231, 232, 234-260 
pp. 6-56, 58-122, 135-136, 140-14~, 
155, 157-164, 172, 174, 176, 178, ~80-
186, 188~210, 213-217, 222-225, 250-
268, 273-282, , 285-315. : ~~~~~~~~--~~2~6-2_-~3~1~37·--~~~~~~~~~~~~~-==-11 ------------------------~--------------------------------~:--~-, PP• 30, 50, 56-68, pp. 6-14, 16-22, 33, 38-43, 45, 58-74, 77-
i 78-89, 1o7, 1os, 100, 1o6-112, 114-122, 131-143, 155-164, 1 
.,~ 
., 
: 
I 
. l 
. . 
a_ ~~ 
112-120 172, 173, 181, 182, 188-203, 222, 225, 2501 
252-255, ?73-281, 287-297, 306-308, 311-
313. 
J j I 
) 
~i 
~I 
·~ 
~. 
·~ -------------' 
• 
Farm 
PP• 32, 33, 34, 35, 
36, 37, 38, 39, 40, 
41, 42, 43, 44, 45, 
46, 47, 48, 49, 50, 
51, 52, 100, 101, 
102, 176, 177, 178, 
179, 180, 181, 182, 
183, 184, 185, 186, 
187, 238, 239, 253, 
269, 270, 271, 272, 
273, 274, 275, 276, 
277, 278, 279, 280, 
281, 282, 283, 287, 
288, 308, 309, 310, 
311, 312, 313, 314, 
315. 
pp. 6~ 7, 8, 9, 10, 
I 11, 12, 13, 14, 15, 
I 16, 18, 19, 20, 21, 
I 22 1 23 1 24 1 25, 40, 
I 41, 4 2 , 4 3, 44 , 4 5 , 
I 46, 47, 48, 49, 50, 79, 100, 116, 117, 
129, 130, 153, 179, 
1 180, 181, 182, 183, 
184, 185, 186, 187, 
1 188, 190, 191, 192, 
199, 201, 202, 203, 
• ~04, 205' 206-224, 
~49-285, 293-304. 
~P· 3-9, 11-17, 31-
. ~2, 27-57, 67-98, 
'118-119, 126, 129-
149, 151-152, 156, 
,162-170, 196, 232, 
- 295, 296, 297' 302. 
~P· 12, 57, 58, 59, 
~ 5o, 61, 62, 63, 81, 
~~~ 83, 84, 85, 86, 
, ~7, 88, 89, 90, 91, ~2, 93, 941 951 96, 
Di ii7,_ 114,_ 1 5..t. 16..t. ~, 1~ 1·t ·, 11~, 11~, 12v, 21, 148-154, 168-~81, 218, 224, 237-
11 ~45·, 263' 276-279, 
b. 299, 301, 305. 
' pp. 16, 17, 68-122, 
155-164, 307, 308, 
310, 315. 
Community 
pp. 5, 6, 7, 8, 9, 10, 11, 12, 13, 14,15, 
16, 17, 18, 19, 20, 21, 22, 23, 27, 29, 
31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 
t41, 42, 43, 44, 45, 46, 47, 48, 49, 50, 
51, 52, 53, 55, 56, 58, 59, 60, 62, 64, 
65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 
75, 76, 77, 78, 79, 80, 81, 82, 84, 85, 
86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 
96, 98, 99, 100, 101, 102, 103, 104, 105, 
106, 107, 108, 109, 110, 112, 113, 114, 
115, 116, 117, 118, 119, 121, 123, 124, 
125, 126-136, 137-139, 140-174, 176-213, 
215-299, 304-315. 
pp, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 
16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 
26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 
36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 
46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 
56, 57, 58, 59, 60, 61, 63, 64, 65, 66, 
67, 68, S9, 70, 71, 72, 73, 74, 75, 76, 
77, 78, 79, 80, 81, 82, 83, 84, 85, 86, 
87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 
98, 104-114, 121-135, 142, 149, 153, 170-
224, 226-237, 249-315. 
pp. 2-9, 20-42, 47-114, 117-240, 258-262, 
268-303. 
pp. 6-16, 17, 18-27, 29-39, 40, 41-50, 52· 
61, 63-68, 70, 71, 73-78~ 80-87, 88-96L 
98~ 109-114~ 121-1351 14~~ 149). 153, 1'10-
17~, 179-18~, 189-19~, 20v, 20~·214, 215-
224, 226-237, 249-259, 260-272, 274-283, 
293-304, 305-315. 
pp. 6-56, 58-122, 124-137, 149, 152, 155-
173, 176-177, 180-186, 188, 190-191, 193, 
197-198, 200, 202-209, 214-217, 222-225, 
250, 252-268, 273-282, 287-315. 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to analyze the materials in 
five third grade basal readers for Social Studies concepts. 
The basal readers were exrunined for Social Studies content. 
Material was considered if it was in the text or illustrations. 
The content in each reader was grouped in five areas: Home 
(Family), School, Farm, Comrnunity, (including the neighborhood 
and the extended community), and the Natural Environment (the 
relationship of man 1 s activities to the natural environment). 
Conclusions: 
1. Basal reading materials include content which may 
be used to develop Social Studies concepts in third grad~ 
In the five basal readers there are six thousand, seven 
hundred ninety references to Social Studies concepts. 
2. The total number of different references to Social 
Studies content is one hundred one. 
3. The largest amount of content was concerned with 
Community which research has shovm is the area most 
frequently presented in Social Studies in the third 
grade. 
The other areas in descending order are: 
( 1) Home 
(2) Nature 
(3) Farm 
(4) School 
4. The reader h aving the greatest number of Social 
Studies concepts is "Friends Far and Near". 
5. The basal reading series having the greatest 
number of concepts is the series published by Ginn 
and Company. 
6. The basal reading series having the smallest 
number of concepts is the series published by Scott, 
Foresman and Company. The fact that a Social Studies 
series is also published by this company may account 
for t he smaller number of concepts found in their basal 
reading series. 
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